ABSTRACT
INTRODUCTION
Taking an exam and obtaining a teaching certificate in the state of Texas doesn't make someone an effective teacher. Before teachers can be considered effective at their craft, they must possess specific characteristics that are linked to improving student achievement (DarlingHammond, 1996) . Delso (1993) postulated that the characteristics that teachers possess are developed prior to any formal training. He also added that these characteristics may be something that they are born with and that the ineffective characteristics that they possess may be irreversible. Theuer (2003) discovered that exemplary teachers are made through life-long learning, continuous self-renewal, staff development, and staying abreast with best practices and ideas.
Educators understand the powerful influence that teachers have on their students. Stronge (2007) suggested that teachers directly impact every aspect of learning from the subject matter they learn to the amount of knowledge they obtain in a given year. There is much debate over what constitutes an effective teacher in schools today, but there is consensus on the positive effect the classroom teacher has on the quality of education a student receives. It is up to them to provide students with top notch education (Goldhaber & Anthony, 2003 ; Sanders & Rivers, 1996) .
If opportunities to succeed in life are expected for all students in spite of their race or socioeconomic class, then public schools must address the inequalities that have become a part of today's education system and that are negatively affecting the performance of economically disadvantaged students (Lazaro, 2005) .
Learning how schools impact the academic success of students is one of the greatest obstacles confronting researchers studying schools today. Some schools are having greater success with student achievement than other schools serving students from similar backgrounds.
Depending on their characteristics, some schools are RESEARCH PAPERS more effective and more equitable than others. For that reason, it is important that researchers identify the characteristics of schools that are contributing factors to the academic achievement of students.
During his first year in office, President George W. Bush Even with recent educational legislation such as NCLB, the a c a d e m i c a c h i e v e m e n t o f e c o n o m i c a l l y disadvantaged students continues to suffer due to the lack of educational opportunities available to them, and they are often negatively affected by the cultural and structural mechanisms that continue to increase the inequalities of educational opportunity (Lazaro, 2005) . It is k n o w n t h a t s t u d e n t s t h a t a r e e c o n o m i c a l l y disadvantaged live in areas that are deprived, which contributes to the challenges of obtaining an education (Hinojosa, 2005) . Evidence by researchers (Puma, Karweit, & Price, 1997), found a correlation among the lack of qualified teachers, community poverty, and academic achievement of students. Accountability for student outcomes has been the primary focus of NCLB.
Historically, students from economically disadvantaged backgrounds attend low-performing schools which are considered underperforming based on standardized testing (Hinojosa, 2005) .
Researchers today have a monumental task trying to identify how schools can influence the academic success of students. It is known that some schools affect student achievement differently from other schools and that the characteristics of schools can influence the effectiveness of teachers (Goddard, 1998) . Therefore, the identification of characteristics that influence the academic achievement of students is essential to building effective schools. Recent studies by Gibson and Dembo (1984) , and Woolfolk and Hoy (1990) , have discovered that strong correlations exist between teacher efficacy and student achievement. Bandura (1997) determined that the self-efficacy of a teacher is important in shaping the academic achievement of students according to standardized testing. The researcher offered his own definition of self-efficacy as "beliefs in one's capabilities to organize and execute a course of action required to produce a given attainment" (p. 3). If this holds true, the efficacy belief of a teacher becomes an excellent predictor of individual behavior and his or her perceived ability to accomplish the task of teaching students. As a result of its validity in recent years, researchers have extended teacher efficacy to the organizational level to determine an organization's contribution to student achievement.
According to Bandura (1977 Bandura ( , 1986 Bandura ( , 1997 , the key to student success is based on the teachers' collective belief that they can impact student achievement on a campus regardless of the circumstances surrounding the students.
The emergence of collective teacher efficacy is based on Bandura's (1977 Bandura's ( , 1986 Bandura's ( , 1997 ) research on social cognitive theory which postulates that behavioral changes of teachers occurs and operates through selfefficacy beliefs. Goddard (1998) offered his own definition of collective efficacy as the average teachers' belief in the faculty's ability and the ability it possesses to positively affect the academic achievement of students.
Goddard (1998) postulated that teachers' perceptions influence the school climate and culture which contributes to the different effect schools have on the academic success of students.
This study reviews previous research on self-efficacy, teacher efficacy and collective efficacy, and the role it plays in the academic success of economically RESEARCH PAPERS disadvantaged students. In 1993, Bandura introduced the construct of collective efficacy and the positive relationship it shared with the student achievement. He also discovered the power it possessed to counter the inequalities of socioeconomic status on the academic achievement of students. Researchers (Bell, 2001; Etheridge, 2001 ) have suggested that lessons can be learned from teachers that succeed at increasing the academic achievement of students. Replicating effective practices can help educators to reach students in at-risk situations.
The accountability standards established by federal and state agencies for public schools today continue to increase. Along with the general population, economically disadvantaged students continue to present an even greater challenge for educators and policymakers. Even with the additional funds provided to Title I schools, student achievement continues to be low and far behind that of all students, causing criticism of Title I schools (Hinojosa, 2005) . As the standards for the education of students continue to be raised, administrators must continue to provide teachers with the necessary tools to overcome the barriers placed before them in the classroom (Ceyanes, 2004) . If student achievement is related to the quality of the teacher, as cited in previous studies, then the leaders of schools must clearly define what constitutes an effective teacher. The first step is to identify teachers that are successful in teaching students in economically disadvantaged schools and replicating the characteristics possessed by these teachers at other campuses (Craig, 2006) . The research on collective efficacy is still new and further studies are needed to further develop the construct.
The lack of economically disadvantaged schools that meet the highest campus rating of Exemplary as established by the Texas Education Agency is low in comparison to those that do not serve an economically disadvantaged population. One of the greatest challenges that educators and policymakers face today is the low performance of economically disadvantaged students. Even though some reform for educating economically disadvantaged students has been implemented with some level of success, a sustainable program with wide-spread success among economically disadvantaged students continues to elude most public schools (Lazaro, 2005) . Even with the monetary assistance of the federal government over the last decades, Title I schools are failing to meet the academic need of economically disadvantaged students by providing them the same opportunities for high academic achievement.
In spite of all the funding, these failed efforts have given the Title I program a negative image throughout the country (Rees, 1999; Slavin, 2001) .
Collective efficacy has shown to be a positive force and contributing factor to student achievement. Unfortunately for middle school students, the level of collective efficacy of their teachers is low when compared to the collective efficacy of elementary campuses (Naumann, 2008) .
Tschannen-Moran and Hoy (2000) discovered that middle school teachers' confidence levels were low in regards to their ability to manage their classrooms effectively as well as the ability they possessed to provide appropriate instructional strategies.
If the findings from previous studies are true, which state that teacher efficacy affects student achievement more than student demographics, language barriers, or class size (Darling-Hammond, 2000; Sanders & Rivers, 1996) , then these characteristics need to be investigated further to determine how they improve student achievement.
Researchers have discovered during the past 40 years that the academic achievement of students can be influenced by the teacher's belief in his or her own ability to impact student learning. According to Craig (2006) Table 2 shows the three survey items from the Exemplary campuses had a median score of six which represents a response of "strongly agree." Four had a median score of five, three had a median score of four, one had a median score of three, and one had a median score of 2.
One survey item from the Academically Unacceptable campuses had a median score of six which represents a response of "strongly agree." Four had a median score of five, three had a median score of four, three had a median score of three, and one had a median score of two.
A total of 46 teachers from campuses rated as Exemplary completed the 12-item Collective Efficacy Scale survey. teachers' collective efficacy and student achievement (campus rating), as assessed by η2, was strong, with the campus rating factor accounting for 14% of the variance of the dependent variable.
The p value for the ANOVA was less that .05 thus reinforcing the earlier research that found that teachers with a high sense of efficacy believe that all students can learn, while teachers with a low sense of efficacy feel there is nothing they can do to change that (Craig, 2006) . Similar findings were also reported by Ashton, Webb, and Doba (1983) in which student achievement was significantly correlated to teacher efficacy. In addition to the previous stated references, the review of the literature also discovered that teachers' collective efficacy had a larger, positive, 
Discussion
The analysis of data indicated that there was a relationship between teachers' collective efficacy and student achievement. The collective efficacy of teachers Finally, the analysis of data indicated that there were significant differences between teachers' collective It is also known that economically disadvantaged students continue to suffer due to the lack of educational opportunities available to them, and they are often negatively affected by the cultural and structural mechanisms that continue to increase the inequalities of educational opportunity (Lazaro, 2005) . As shown in the review of literature (Hinojosa, 2005) , economically disadvantaged students lack the necessary means that afford them the opportunity to attain a good education.
Evidence by researchers (Puma, Karweit, & Price, 1997; U.
S. Department of Education, 1998) has found a correlation among the poverty of the community, the academic achievement of students, and the lack of Celebrate and replicate mastery experiences on campus to build a faculty's sense of collective efficacy.
Team teachers with low efficacy with teachers with high efficacy in order to influence the efficacy of campus teachers through vicarious experiences.
Encourage visits to other high performing campuses with similar demographics that have a proven record of high academic student success.
Utilize the power of social persuasion. Instill in the faculty that they possess the ability to achieve student achievement and campus goals.
Conclusion
The purpose of this study was to test the theory on collective efficacy and the impact it has on student achievement. The findings support the review of literature stating that teachers' collective efficacy is significantly related to the achievement of students, according to campus rating. The collective efficacy of teachers from campuses rated as Exemplary was significantly higher than the collective efficacy of teachers from campuses rated as Academically Unacceptable. When analyzed at the subcategory level, a significant relationship was also ability to impact student achievement regardless of the students' background and socioeconomic status. This study determined that the teachers' collective efficacy can impact student achievement thus improving the academic rating that is given to a campus by the Texas Education Agency. These findings suggest that teachers do have the potential to make a difference in the lives of the children they teach.
